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This contribution aims at exploring a topic which has gained growing popularity as far
as European languages are concerned, but which is still rarely analyzed when it comes to
Chinese language, that is, the teaching of mediation skills within language courses. Due to
the constant growing of migration trends, mediators are playing an increasingly important
role in Western societies. Back in 2001, the Common European Framework of Reference for
Languages (CEFR) had introduced mediation as one of the four main linguistic activities to-
gether with reception, production and interaction. Subsequently, several European scholars
began to research the teaching of mediation skills within language courses. As far as Italy
is concerned, Bachelor and Master’s Degree courses in Linguistic and Cultural Mediation
have flourished ever since, however, there is not a univocal definition of the identity and
roles of mediators and there are no definite guidelines as far as training is concerned.

After a review of the state of the art on the role and training of mediators, the paper will
present some teaching materials and activities aimed at training students’ mediation skills
and the acquisition of domain-specific Chinese, in particular, legal Chinese. It will then
present a didactic laboratory on linguistic mediation for the public services, which involved
a group of students attending a Master degree course in Linguistic and Cultural Media-
tion, whose major was Chinese language. It will also illustrate the results of a pretest and a
posttest carried out at the beginning and at the end of the laboratory with the aim of testing
the teaching materials. The analysis of the results will try to prove the effectiveness of the
materials and of the activities proposed. Finally, the paper will provide some reflections and
suggestions for future courses based on the results.

Key words: Chinese as a foreign language, Chinese language teaching, Chinese lan-
guage acquisition, Chinese for Specific Purposes (CSP), Mediators’ training.

HIATOTOBKA MOBHUX MNOCEPEJHUKIB B ITAJIII: METOJIUKA
HABYAHHSI KHTAHCBKOI MOBU
B. Opnaci

VY cTarTi AOCHIIKY€EThCs TeMa, sKa HaOyBae yce OUTbIIOI MOMyISPHOCTI B KOHTEKCTI
€BPOTICHCHKUX MOB, aJIe BCE IIIE PiZIKO aHAJI3YETHCS, KOJIU CIPaBa CTOCYETHCSI KUTAUCHKOI, a
came: HaBYaHHS HaBHUOK Meiallii y paMKax MOBHUX KypciB. Y 3B 3Ky 3 MOCTIHHHM 3poc-
TaHHSAM MITpallifHUX TEHJICHIII MOBHI MEIiaTOPH BiAIrpaloTh yce OiIbIIl BaXJIMBY POJb Y
3axigHux cycminberBax. ¥ 2001 p. 3aragpHOoeBponeichKi peKOMEHIALIT 3 MOBHOI OCBITH
(CEFR) BH3HAYMIIM MEiallifo SK OJMH 13 YOTHPHOX OCHOBHHUX BHUJIIB MOBJICHHEBOI JisTb-



HOCTI TIOPSIT 13 pelenIi€ro, IPOYKYBAaHHIM Ta IHTEPAKIi€0. 3T0JI0M KiJIbKa €BPOTICHCHKUX
HAyKOBIIIB TIOYAJTH TOCIII/HKYBaTH HABYaHHS HABUYOK MeJiallii Ha MOBHUX Kypcax. B Itamii
BIJITOJII TIPOLBITAlOTh OaKaJIaBPChKi Ta MariCTepChKi KypcH 3 MOBHOI Ta KyJbTYpHOI MeTi-
arii, oJlHaK HEe 3aPONOHOBAHO OJHO3HAYHOTO BH3HAYCHHS IEHTHYHOCTI Ta POJIi MOBHHX
MEJIiaToPiB, & TAKOXK YITKUX PEKOMEHJIAIIM 070 TXHBOT IMiITOTOBKH.

[Ticnst omisily CydacHOTro CTaHy poJii Ta MiJTOTOBKM MOBHHX MEJIaTOPIB y CTATTI Mpe/-
CTaBJICHO IEsKi HaBYaJbHI MaTepialii Ta 3aXOAH, CIPSMOBAHI Ha PO3BUTOK y CTYICHTIB
HABHYOK MeJiaiii Ta 3aCBOEHHS CICIiali30BaHOI KHTAaHChKOI MOBH, 30KpeMa OIOpoKpa-
THYHOI. Y JOCTIDKCHHI aBTOpP TaKOX BUCBITIIOE ISUTBHICTH TUJAKTHYHOI jaboparopii
3 JIIHTBICTHMYHOI MeJialii s JepKaBHHUX CIIYXO0, Y sKiii Opana y4acTh Ipyna Marictpis
JIHTBICTUYHOT Ta KYJIBTYPHOI Meialii (cnemianbHicTh «Kutakicbka MOBay). [IroCTpyroThCs
PE3yIBTaTH MPE-TECTY Ta IMOCT-TECTY, IPOBEICHUX Ha ITOYATKY Ta HAIPUKIHII JIAGOpaTOpHOT
pOOOTH 3 METOIO MEePEeBipKH HABYATBHUX MaTepiaiiB. AHaI3 pe3ylbTaTiB JOBOIUTH e(eK-
TUBHICTh MaTepiaiiB i 3alIPpOIIOHOBAHUX 3axoiB. [locriaouncs Ha OTpUMaHI pe3yIbTaTH,
c(hopMOBaHO AesIKi imei Ta MPOIo3uIii o0 MalOyTHIX KYpPCiB.

KirouoBi ciaoBa: kxuraiicbka MOBa $K 1HO3€MHA, BHKIAaJaHHS KHTAiChKOI MOBH,
BUBUCHHS KUTAalChKOI MOBH, KHTaiiCbka MOBa 3a MPOQECIHNM CIPSMYBaHHSM, ITIATOTOBKA
MOBHUX ME/1aTOPiB.

Introduction

This contribution aims at exploring a topic which has gained growing popularity
as far as European languages are concerned, but which is still rarely analyzed
when it comes to Chinese language, that is, the teaching of mediation skills within
language courses. In particular, the aim is that of proposing and testing a teaching
method and materials that can contribute to the acquisition of mediation skills
and of the specialized terminology among University students, attending degree
courses in Linguistic and Cultural Mediation. Due to the ever increasing migration
trends and globalization, mediators are playing an increasingly important role
in Western societies, including Italy. As far as Europe is concerned, back in 2001
the Common European Framework of Reference for Languages (CEFR) had
introduced mediation as one of the four main linguistic activities together with
reception, production and interaction. Subsequently, in the years 2013-2015 several
German and Greek scholars, such as Dendrinos [2014], Nied Curcio & Katelhon
[2013] and Stathopoulou [2015], began to research the teaching of mediation skills
within language courses: these skills were also included in the official language
exams, i.e. the KPG exams, in Greece and in the Profile Deutsch, a document
containing the guidelines for the planning, delivery and evaluation of German
language courses, in Germany. These scholars have focused on how mediation
represents a transition from the mother-language (L1) to the foreign language (L2)
and vice versa, a transition that requires mediators to develop good translanguaging
skills and to adopt different mediation strategies aimed at adapting a text to different
communicative situations. In 2016, North and Piccardo worked on the development
of'illustrative descriptors of mediation, which resulted in the publication of the CEFR
Companion Volume with descriptors for mediation skills in the year 2018. Finally,
in 2022 the Council of Europe published the volume Enriching 21st Century
language education — The CEFR Companion volume in practice, which presents
a series of case studies illustrating several teaching experiments aimed at putting
the Companion Volume’s theories into practice. However, in Italy there is not
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a univocal definition of the identity and roles of mediators and there are no definite
guidelines as far as training is concerned.

After a review of the state of the art on the role and training of mediators,
the paper will present some teaching materials and activities aimed at university
students attending Chinese language courses within the Faculties of Linguistic
and Cultural Mediation, with the purpose of training students’ mediation skills
and the acquisition of the specialized terminology, since the Chinese community is
one of the major communities of immigrants in Italy. It will then present the results
of a didactic laboratory carried out with the aim of testing the teaching materials.
Finally, it will provide some reflections and suggestions for future courses based on
the results.

The role and training of mediators

1. The profile and characteristics of linguistic and cultural mediators

First of all, it is important to give a definition of the term mediator. The first
scholar to give a definition of the term mediator, but only of “cultural mediator”
was Taft in 1981. He defines the cultural mediator as someone who facilitates
communication, understanding and action between persons or groups who differ
with respect to language and culture.

A good definition of linguistic mediator is the one given by Trovato in 2015:
according to him, the “linguistic mediator” is someone who facilitates communication
and the flow of information between two interlocutors and intervenes to assist
people, generally immigrants, who find themselves in difficulty due to language
as well as cultural barriers, in particular during bureaucratic procedures.

So the mediator is a facilitator of communication and a bridge between
interlocutors characterized by different languages and cultures. It includes both
the figure of the cultural mediator, who — especially at school or in the healthcare —
is called to present some cultural traits of the country of origin of the immigrant,
and the linguistic mediator, who essentially carries out translation or linguistic
interpreting tasks, as it happens in courts or with refugees [Luatti 2010].

As far as mediators’ characteristics are concerned, it is possible to identify three
main aspects. The first one is their active social role. The task of the mediator is to
facilitate the circulation of information, the negotiation of agreements, the resolution
of conflicts, as well as defending the rights of the immigrants. He is an intermediary
in situations where there are communication difficulties. Secondly, mediators are
creators of meanings. While translators and interpreters usually remain invisible
in the translation, the mediator re-contextualizes the initial information to produce
a text suitable to the communicative situation adopting different communication
strategies such as addition, omission or distortion, paraphrases and periphrases
[Baraldi 2014; Castiglioni 2004; Katan 2015]. Finally, mediators play an interactive
role. During the mediation process communication becomes triangular: mediators
are inserted between the operator and the immigrant, interpret and make choices
that they consider useful for the other participants [Chovancova 2016; Luatti 2010].

2. Mediators’ work fields and training in Italy

As far as work fields are concerned, the main document of reference in Italy
is the Guidelines for the recognition of the professional figure of the intercultural
mediator (Linee di indirizzo per il riconoscimento della figura professionale
del mediatore interculturale), published by the Italian Ministry of the Interior
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in 2009, which outline a multi-tasking figure whose areas of intervention
are multifarious. The mediator, in addition to dealing with proper linguistic
and cultural mediation tasks, is required to intervene, in collaboration with local
authorities and operators, in the creation of assistance projects for foreign citizens
and in the solution of problems and criticalities. Basic skills include mediation,
guidance, accompaniment, information, interpreting and hospitality, while the areas
of intervention include school, health, adult and juvenile justice, emergency, social
services, work and employment, as well as public administration. So the mediator is
an all-round figure, characterized by various tasks.

Training is crucial, however, there is a strong discontinuity in policies in Italy. On
the one hand, the numerous initiatives carried out by local institutions focus on practical
skills and cultural aspects, but do not provide accurate language training. On the other,
University courses focus on the development of linguistic competence at a general
level, while neglecting the practical part and the development of skills at the micro-
language level [Balboni 2009; Zorzi 2007]. This is true for Chinese language courses
as well [Romagnoli 2020]. So it is important to invest more in training.

A teaching method for the Chinese language

The teaching materials here proposed are aimed at university students and focus
on legal Chinese, since the public services are one of the main fields of action for
linguistic and cultural mediators in Italy, according to Luatti [2010].

Firstly, starting from the analysis of authentic materials in Chinese, in order to allow
the acquisition of specialized terminology, I propose a series of pre-mediation activities,
which include clozing exercises and the matching of terms and definitions, with the aim
of helping students automatically recall the new terminology [Trovato 2015].

As far as written exercises are concerned, part of the materials are based on the afore-
mentioned Greek and German studies [Dendrinos 2014; Nied Curcio & Katelhén 2013;
Stathopoulou 2015] and they require the student to produce a written text in Chinese,
starting from authentic documents in Italian, such as a page on the website of the Ministry
of the Interior. The text is not supposed to be a simple translation, the student must
develop a sound knowledge of the specific jargon and be able to produce a new text
starting from the input given by the original materials, adopting different mediation
strategies. In fact, as stated above, the mediator is also a creator of texts.

However, mediation is also and above all orality, therefore interactive and role-
play activities should be included. Role-play activities are supposed to involve
three participants: an Italian officer, a Chinese immigrant and a mediator. Since
there are also a few Chinese students attending Chinese language classes in Italian
universities, it is advisable to require the Chinese students to play the role
of the immigrant, in order to make the role-play activity more authentic. In case this
was not possible, the mother-tongue teacher should play the role of the immigrant,
which is also suggested by previous research [Merlini 2005]. During the role-play
activity, student-mediators can engage in those different communication strategies
appropriate to the context that we mentioned before, such as addition, omission
or distortion, paraphrases and periphrases.

Methodology

These materials have been tested during a 20-hour linguistic laboratory aimed
at students of the Master degree in linguistic and cultural mediation of Milan
University, whose language proficiency level was about intermediate.
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During the laboratory, the students were presented with a series of materials, taken
from authentic documents, regarding the procedures for requesting different types
of residence permits. All materials were accompanied by a glossary and exercises.

For each material, students started from the study of the glossary and the analysis
and Chinese-Italian translation of the original texts. Subsequently, pre-mediation
exercises were carried out. Part of the exercises, such as clozing and pairings of terms/
definitions, were aimed at facilitating the assimilation of specialist terminology; in part
their objective was to start production, through the reorganization and construction
of sentences starting from a given word. At the end of the pre-mediation exercises, each
material proposed a written mediation activity, similar to those proposed by the Profile
Deutsch and the KPG exams, which see mediation as the production and transition
from L1 to L2: the objective was to develop production and translanguaging skills,
producing a new text in Chinese starting from original materials in Italian. The student
was asked to implement various mediation strategies, including expansion by adding
details or useful information (such as information taken from the previously analyzed
Chinese text), reduction or synthesis in the case of redundant elements, summary
and reorganization of the text, paraphrase. Finally, for the oral practice, interactive
activities were carried out, i.e. role-play exercises, during which the students were
divided into groups of three, so as to be able to structure a triangular communication
between three figures: an Italian officer, a Chinese immigrant and a mediator. In order
to make the activity more authentic, two Chinese native speaking students were asked
to play the role of the immigrant. The role-play was based on two authentic dual
language materials (Italian-Chinese) taken respectively from the websites of Milan
and Rome City Council. The presence of both the Italian and the Chinese language
favored the contrastive analysis and the transition between L1 and L2 and vice versa.
In order to carry out the exercise in the most natural way possible, a track was not
agreed in advance [Cotta Ramusino 2005; Hale & Gonzalez 2017]. On the basis
of'the two documents above, situations were simulated in which a Chinese citizen went
to the City Council offices to request housing suitability or residence. The student-
mediator had to interpret starting from the questions of the teacher (playing the role
of the municipal officer) and based on the answers of the “immigrant” [Ornaghi
2023].

In total, 18 students took part in a pretest at the beginning and a posttest
at the end of the laboratory, which included clozing exercises (20 items) and a reading
comprehension (5 items), for a total of 25 questions. Clozing exercises, in particular,
required the student to fill-in the blanks using specific terms, such as in the following

samples:

1) IRIE286/985 583456 53m FE , S AR A IR B
W AR B CRORAD A STAELR R
% Fid, fiE F gt ERBERL

2) FF e KA (BRI 57> BB =R
4 7 A A E Z HARR8A TAEH N HE R .

[Ornaghi 2023].

The reading comprehension was based on a Chinese text, drafted by an association
offering assistance services to the Chinese immigrants, which explained the legislation
and gave instructions to apply for the Italian citizenship. The students had to answer
a set of 5 true/false questions based on the text. Here is a sample:



FE R R L A T SRS
@Rﬁﬁ?ﬂ%%F,#%Kﬂ%ki?ﬁ%%ﬁﬁﬁ%ﬁﬂﬁiﬁ%%s
£

o IHXCREIVAR R ETC EEE N
- . MRAE B FERAE R B R, OV AR A R I A BRBE A B
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T RTEE N AR HEAI AR 10 7~ 20 ] 3R A5 2 R

TER KR A H—HE W WEERA 185 2192 FI4ME 2 K] L) & F
RE S0 E G R E £ .

FE R H A= AAS T ) S AT ) 2SRt mT DUE e By e B (9 dn 2 i e Miie
B B A RR IR S UERTD S AR W B AR SR AL SCARIE ] .

seAt, 1E18% ZRTHIN AN, RFGME RSB A KT7, AR L
FE—FENRABESRS AR . ERAEMEEL T, ATE—F )5 |
HARSMH

1 AR KM AR B9 AT ASRAS R [ 4 e/

2. WERARAISCEEH AP — NSRS, R En] ISR RS
e/ 5

[Ornaghi 2023].

The aim was to see if students reading comprehension of specialized texts
and knowledge of the specific terminology had improved during the laboratory.

During the posttest, a written production exercise was added. The exercise
asked students to produce a guide in Chinese of at least 200 characters for a citizen
requesting housing eligibility in order to obtain a long-term residence permit, starting
from an original text in Italian, taken from the website of Milan City Council. While
writing the text, students were required to use five TLIs, Target Language Items
[Zhu & Bai 2019] specified by the teacher, and had also to integrate the information
extracted from the Italian text with useful information previously acquired through
the study of the materials proposed during the laboratory, concerning long-term
residence permits, in order to create a short set of ad hoc instructions for a Chinese
citizen. The aim was to verify the correct use of the specific terminology in the written
production, as well as to verify students’ written mediation skills [Ornaghi 2023].
Although the laboratory included role-play exercises, as mediation is also and above
all orality, in this preliminary study it was decided not to test oral mediation due to
the already known difficulties of providing a precise and timely assessment of oral
skills [Bartakova 2018; Chovancova 2016].

Results and discussion

As far as the clozing exercise and the reading comprehension are concerned,
Table 1 shows a clear improvement before and after the treatment, since the mean
score went from 4.8 1 points in the pretest to almost 24 points out of 25 in the posttest.

Table 1
Descriptive data on the pretest and posttest results
Standard . Interquartile
Mean deviation (SD) Median range (IQR)
Pretest 4.81 3.9 4.5 5
Posttest 23.69 1.35 24 3

10



Also Figure 1 clearly shows how the whole distribution changed from rather low
grades in the pretest, except for a few outliers, to almost top grades in the posttest.
This seem to show that students acquired the specific terminology. It also shows that
students’ previous knowledge in this field was rather limited and it seems to support
the hypothesis that students need more training as far as the acquisition of domain-
specific Chinese is concerned.

Regarding the use of TLIs within the written production task, as shown in
Table 2, both the mean and the median are higher than the pass mark. However, it
should also be noted that 5 students, equal to 31.25%, did not reach the pass mark
(given by 3 points out of 5).

Table 2
TLIs use results
Mean SD Median IQR
Post_writing TLI 3.44 1.36 3.5 3

Specifically analyzing the terms used, a greater number of correct uses were
recorded regarding the two nouns, zhujia wéishéng zhéngming 1+ % T AEEH “hou-
sing suitability” and yinhud shuipido EI{£Fi 5% “tax stamp”, while students showed
a greater difficulty in the correct use of the verb tijido #£3Z “to submit”, of the pre-
position génju HHE “according to” and of the adjective yudnshi JRUfi “original”,
as we can see from Table 3.

Table 3
Percentage of correct uses of the TLIs
TLI Percentage of correct uses
genju #34fE “according to” 31.25%
tijido HEZ “to submit” 56.25%
yudnshi iU “original” 68.75%
zhujia weéishéng zhéngming £ 2% T AE1IE B 93.75%
“housing suitability”
yvinhua shuipiao ENIEAIZE “tax stamp” 93.75%

The greater number of correct uses of the two nouns, compared to the verb
tijidgo ¥&3Z “to submit”, the preposition génju HR#& “according to” and the adjec-
tive yudnshi Jii I “original”, could be due to the fact that the first two are trans-
parent and unambiguous terms, therefore easier to acquire and master than
the other three. Furthermore, the fact that less than a third of the students used
the preposition génju #R#E could be linked to the absence of a clear equivalent
in the Italian text. This could mean that several students preferred to stick to
a more literal translation of the text, without making any particular additions
[Ornaghi 2023].

Moving on to the mediation strategies adopted by students in the written pro-
duction, both a quantitative and a qualitative analysis were carried out. Mediation
strategies were analyzed according to the classification made by Stathopoulou
[2015], who analyzed a corpus of written mediation tasks carried out by the can-
didates of the KPG examinations. The researcher identified seven main mediation
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strategies, and divided them into Type A mediation strategies, which occur at tex-
tual level and Type B mediation strategies, which take place at sentence level.
As we can see from Table 4, students mainly relied on summarizing at textual
level, and part of them also blended intra-textual and extra-textual information,
therefore adding something new to the text.

Table 4
Textual level mediation strategies
Type A mediation strategies Percentage of occurrences
Summary 72.72%
Combination of intra-textual and extra-textual information 27.27%
Re-organization 9.09%
Combination of intra-textual information 0%

Such strategies may have been influenced by text and task characteristics,
as previously identified by Stathopoulou [2015]. Most students opted for the summary,
especially in the first part of the text, which was more discursive than the final
bulleted list. This may also be linked to the difficulty and length of the original
text, which led students to prefer simplification strategies. Stathopoulou [2015],
analyzing the mediation strategies adopted based on the type of text, also noted that
long and more discursive texts seem to lead to privileging this strategy, compared to
schematic texts organized by points. A portion of students, although smaller, chose to
enter extra-textual information, probably induced by the request to add information
for a citizen applying for a long-term permit. Finally, the fact that reorganization
and the combination of intra-textual information was rarely or never used is in line
with what was noted by Stathopoulou, who had not detected a significant percentage
of texts that adopted such strategies within the analyzed sample. In particular, these
strategies tend to take place only in cases where the original text presents similar
information scattered in different points [Stathopoulou 2015], but this was not
the case with our text.

At sentence level (Table 5), the most widely used strategy was paraphrasing,
which occurred in all the texts analyzed, but this may also be due to the different
language structures of Italian and Chinese. Secondly, more than 60% of the students
also expanded some sentences, probably in order to make them more clear to Chinese
speakers. Instead, very few students opted for reduction, which means blending
two sentences into one, maybe because they were afraid that it would not be clear
enough [Ornaghi 2023].

Table 5
Sentence level mediation strategies
Type B mediation strategies Percentage of occurrences
Paraphrasing 72.72%
Expansion 27.27%
Reduction 9.09%

As far as paraphrasing is concerned, the most used types were simplifica-
tion and lexico-syntactic paraphrase, in which lexical substitutions are combined
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with syntactic restructurings [Stathopoulou 2015]. The sentence “Nel caso in cui
la documentazione non fosse invece completa, la richiesta non verra protocollata
e ’interessato sara informato, sempre tramite e-mail, della necessita di integrare
correttamente la richiesta” (In case the submitted documents were incomplete,
the application will not be registered and the interested party will be informed, again
via e-mail, of the need to correctly integrate the application) was for example ren-
dered in the following ways:

#1

IR ERE— DA TEIRASHIRRL,  FRAE 3 2 IS R R IR A S8 R

Ruguo xityao jinyibu biichong tijido de cdiliao, shénqingzhé hui shoudao dianzi
youjian tongzhi.

In case it was necessary to further integrate the submitted documents, the appli-
cant will receive a notification via email.

#2

U AR BB TE IR A S, B E S AL

Ruguo yao jinyibu biichong tijido de wénjian, shenqingzhé hui bei gaozhi.

If the submitted documents need to be further integrated, the applicant will be
informed.

#3

B BT S, 7 =R femailib) 5t VR, TE T L CARTEAT B
A

Meéi fushang suoyou de wénjian, bangongshi fa nin email shi jiu gaosu nin, qing
fushang yigian méi fushang de wénjian.

In case you did not attach all the documents, the offices will send you an email to
inform you, requiring you to attach the documents not previously attached.

As far as expansion is concerned, taking as an example the sentence “il richie-
dente dovra presentarsi allo Sportello di viale Zara 100 — piano 1 stanza 11 — dal
lunedi al venerdi dalle 9:30 alle 12:30, con:” (The applicant must present them-
selves at the help desk in viale Zara 100 — floor 1, room 11 — from Monday to Friday
from 9.30 to 12.30, with:), it was rendered as follows:

#1

HH N ZEF Zaral#5 100516 2 % 0 (- Z 115 50D o FFITH 9 A
—HEATL, N9: 30F12: 30, YLK DAEUEBIR, HIE NIRRT H
b

Shéngingrén yao dao Zara lu 100 hao zhiding chudangkou (yi céng 11
hao fangjian). Kaimén shijian wéi cong zhouyt zhi zhouwi, cong 9:30 zhi
12:30. Lingqu zhujia wéishéng zhéngming shi, shénqingrén yao tijido yixia
cailiao:

The applicant must go to the designated counter in via Zara 100 (floor 1,
room 11). Opening hours are Monday to Friday from 9.30 am to 12.30 pm. When
collecting the housing suitability certificate, the applicant must deliver the following
documentation:

13



#2

ELRER O, HhhbfE: Viale Zara 1, A (i 2 KRR —fk
“Primo Piano™) , =11, f8E & HIFITHEE: WEH—2 2, EFMN
9: 30%12: 30.

EEfREw DR, SR

Nin yao qu zhiding chuangkou, dizhi shi: Viale Zara 1, er lou (guanzhu: Yidalirén
Jjiao er lou “Primo Piano”), shi 11. Zhiding chuangkou kaimén de shijian: cong
xingqivi dao xingqiwii, shangwii cong 9:30 dao 12:30.

Nin qu zhiding chuangkou de shihou, nin yao dai ruxia cdiliao:

You will need to go to the designated counter, the address is: Viale Zara 1,
second floor (attention: Italians call the second floor “First Floor”), room 11.
Opening hours of the designated counter: Monday to Friday morning from 9:30
to 12:30.

When you go to the designated counter, you must bring the following
documentation:

Both students decided to expand the sentence to make it clearer in Chinese,
explaining the opening hours and repeating that the citizen will have to bring
the documentation when he goes to the counter to collect the certificate. The second
example is particularly interesting. In addition to addressing the citizen directly,
the student decided to add cultural information: what in Italy is called “first floor”
for the Chinese is the second. Here we can notice a first attempt of cultural mediation
[Ornaghi 2023].

These results seem to show a first endeavour made by students to mediate
the text instead of simply giving a literal translation, but it may also indicate that
they are not so familiar with written mediation strategies yet, since re-organization
and combination of intra-textual information were barely used, or not used at all. So
more work can be done in future laboratories or courses.

Conclusions

The role of the mediator seems to be a very complex and eclectic one. Mediators’
main characteristics include having an active social role, being creators of new
meanings and playing an interactive role in a triangular communication.

In order to train mediators’ communication skills as well as specific language
proficiency, it is possible to resort to different types of activities. First of all,
the experiments showed how pre-mediation activities, such as clozing exercises,
helped students automatically recall the new terminology, thus improving their
specific language acquisition. However, we have seen that when it came to
written production, almost one-third of the students had difficulties in retrieving
the specialized terms and using them correctly within the text. Students’ attempts
at using mediation strategies, although appreciable, were still rather limited
as well. Therefore, it is advisable to focus more on writing tasks to help student-
mediators acquire those skills needed to create new texts in the target language,
suitable to the specific communicative situation, starting from original texts
in the source language. Finally, even if it was not possible to test them during
this experiment, [ believe interactive and role-play activities are fundamental to
train students’ oral mediation strategies, since mediation is often oral more than
written.

14



REFERENCES

Balboni P. (2009), “La mediazione linguistica e culturale. Un approccio Filoso-
fico”, in Serragiotto, G (Ed.), La facilitazione e la mediazione linguistica nell’ita-
liano L2, Studio LT2, Venezia, pp. 25-36.

Baraldi C. (2014), “An Interactional Perspective on Interpreting as Mediation”,
Lingue culture mediazioni, Vol. 1 (2), pp. 17-36.

Bartakova S. (2018), Czech-English Cross-language Mediation in EFL Teaching
and Learning, Charles University in Prague, Prague.

Castiglioni M. (2004), La mediazione linguistico-culturale. Principi, strategie,
esperienze, Franco Angeli, Milano.

Chovancova B. (2016), “Mediation in legal English Teaching Studies in Logic, Gram-
mar and Rhetoric”, Studies in Logic, Grammar and Rhetoric, Vol. 45 (1), pp. 21-35.

Cotta Ramusino, L. (2005), “La formazione dell’interprete alla luce delle esi-
genze del mondo del lavoro”, in Marras, GC and Morelli, M (Eds.), Quale media-
zione? Lingue, traduzione, interpretazione e professione, CUEC University Press,
Cagliari, pp. 61-69.

Council of Europe (2001), Common European Framework of Reference for Lan-
guages. Learning, Teaching, Assessment, Cambridge University Press Modern Lan-
guages Division, Cambridge, UK.

Council of Europe (2018), Common European Framework of Reference for Lan-
guages. Learning, Teaching, Assessment — Companion Volume with New Descrip-
tors, Council of Europe Publishing, Strasbourg.

Council of Europe (2022), Enriching 21st Century language education —
The CEFR Companion volume in practice, Council of Europe Publishing, Strasbourg.

Dendrinos, B. (2014), “Testing and Teaching Mediation. Input From the KPG
Exams in English”, Directions in Language Teaching and Testing, Vol. 1, pp. 142—179.

Hale, S. and Gonzalez, E. (2017), “Teaching Legal Interpreting at University
Level: A Research-based Approach”, in Cirillo, L and Niemants, N (Eds.), Teaching
Dialogue Interpreting, John Benjamins Publishing Company, Amsterdam/Philadel-
phia, pp. 199-216.

Katan, D. (2015), “La mediazione linguistica interculturale. I1 mediatore cultu-
rale e le sue competenze”, Lingue e linguaggi, Vol. 16, pp. 365-391.

Luatti, L. (2010), “Quali prospettive per la mediazione linguistico-culturale?
Retoriche, paradossi e trasformazioni di una professione in cerca di futuro”, in Alber-
tini, V and Capitani, G (Eds.), I Quaderni n. 47. La mediazione linguistico-cultu-
rale. Stato dell’arte e potenzialita, CESVOT, Firenze, pp. 125-201.

Merlini, R. (2005), “L’interpretazione di trattativa. Un nuovo spazio di dialogo
tra docente e discente”, in Marras, GC and Morelli, M (Eds.), Quale mediazione?
Lingue, traduzione, interpretazione e professione, CUEC University Press, Cagliari,
pp. 51-60.

Nied Curcio, M. and Katelhon, P. (2013), “Mediazione linguistica. La compe-
tenza trascurata nella didattica del tedesco L2? Proposte per una didattica della
mediazione linguistica in ambito universitario”, LEND. Lingua e nuova didattica,
Vol. 3, pp. 26-34.

North, B. and Piccardo, E. (2016), Developing Illustrative Descriptors of Aspects
of Mediation for the Common European Framework of Reference (CEFR), Cam-
bridge University Press, Cambridge, UK.

15



Ornaghi, V. (2023), La mediazione linguistico-culturale nella didattica del
cinese: modelli teorici ed applicazioni pedagogiche, Universita “La Sapienza”,
Roma.

Romagnoli, C. (2020), “Hanyu jiaoxue zhong de kuawenhua tiaojie: lao huati,
xin tiaozhan VIEZF IS AL AR . 2158, #r#kfik [La mediazione inter-
culturale nella didattica della lingua cinese: vecchio tema, nuove sfide]”, Confuci
Academic Journal, Vol. 1, pp. 11-20.

Stathopoulou, M. (2015), Cross-Language Mediation in Foreign Language
Teaching and Testing, Multilingual Matters, Bristol, UK.

Taft, R. (1981), “The Role and Personality of the Mediator”, in Bochner, S (Ed.),
The Mediating Person. Bridges between Cultures, Schenkman Publishing Com-
pany, Cambridge, MA, pp. 53—88.

Trovato, G. (2015), Didactica de la mediacion lingiiistica. Retos y propuestas
para la enserianza del espaiiol como lengua extranjera en contextos italofonos, Uni-
versidad de Mursia, Murcia.

Zorzi, D. (2007), “Note sulla formazione dei mediatori linguistici”, Studi di Glot-
todidattica, Vol. 1, pp. 112—128.

Cmamms naoitiwna 0o pedaxyii 12.01.2024

16



